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ABSTRACT This paper is a report on an Accounting Education Symposium held during
the 2009 Annual Congress of the EAA in Tampere, Finland. This was the fourth
occasion on which there has been an Accounting Education Symposium (or similar)
within an EAA Annual Congress. Previous events were as follows:
2005 (Gotenburg, Sweden) EAA Accounting Educators’ Forum
2006 (Dublin, Ireland) ‘Universities and Professional Bodies: Complementary or
Colliding Roles in Educating and Training Future Accounting Practitioners?’
(sponsored by the Irish Accountancy Educational Trust)
2008 (Rotterdam, the Netherlands) ‘Accounting Education: The Common Content
Project’ (sponsored by Royal NIVRA).
Terms of Reference for the 2009 Symposium
Accountancy as a profession or as professional formation is the initial career
choice of thousands of our students annually. Moreover, the accountancy pro-
fession is relied upon to contribute professional service of the highest quality
to the organisations which its members lead, manage, audit, govern and/or to
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which they supply services. The integrity of corporate governance systems under-
pins properly functioning capital markets and socio-economic structures within
our political frameworks. Education and training are perceived to be crucial
elements in developing professionals with appropriate skill sets, experiences
and values to fulfil a range of demanding contributions to economic and social
well-being.
A substantive amount of quality accounting education research is undertaken
by members of the academic accounting community. In another (and sometimes
parallel) universe, professional standards promoting good and/or best practice
in the educating and training of professional accountants are developed by the
International Federation of Accountants’ (IFAC) International Accounting Edu-
cation Standards Board (IAESB). This Symposium addresses the relationship
between accounting educators in the university sector and accounting educators,
trainers and policy-makers within the accounting profession. In particular, the
panel will debate the mutual awareness of and respect for each other’s priorities,
modus operandi and contributions to the development of accountancy pro-
fessionals in the public interest and the quality of this relationship.
The Symposium aims to further improve interaction between key stakeholders
in the accounting education arena in the interests of improving the quality of
accounting education activities available to aspiring and existing accounting
professionals.
The participants in the Symposium were:
Chair
. Professor Richard M. S. Wilson, Loughborough University, UK, former
member of IAESB’s Consultative Advisory Group (representing the EAA),
and Editor, Accounting Education: an international journal.
Panellists
. Professor Mark Allison, Executive Director of Education, Institute of
Chartered Accountants of Scotland, UK, and Chairman of IAESB.
. Professor Martin Hoogendoorn, Erasmus University Rotterdam and Partner,
Ernst & Young, Rotterdam, the Netherlands.
. Professor Bohumil Kral, University of Economics, Prague, Czech Republic,
former member of IFAC’s Education Committee and past President of EAA.
. Associate Professor Kim Watty, Director Teaching and Learning Unit, Faculty
of Economics and Commerce, The University of Melbourne, Australia.
The terms of reference for the Symposium (as specified above) were articulated
by Professor Aileen Pierce, University College, Dublin, Ireland, member of
IAESB’s Consultative Advisory Group (representing the EAA), and the incoming
EAA President.
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One potentially important focus for facilitating constructive collaboration is
provided by the International Education Standards of (initially) the International
Federation of Accountants (IFAC), but now under the care of the International
Accounting Education Standards Board (IAESB). On 30 April 2009, shortly
before the 2009 Symposium took place, the deadline had passed for comments
to be received by the IAESB on a revised Framework for International Education
Standards (January 2009). This proposed Framework was highly topical during
the Symposium.
Introduction
A key question for us to consider in each of the jurisdictions embraced by the
EAA is what are the respective roles of universities and professional accounting
bodies in providing appropriate education and training (both pre-qualifying and
post-qualifying or, as currently framed by IAESB, initial professional develop-
ment (IPD) and continuing professional development (CPD)) for accounting
practitioners?
In its Position Statement Number One, the Accounting Education Change
Commission (1990) defined the role of the university as being to prepare students
to become accountants, whereas the role of professional training is to prepare
trainees to be accountants. There is a big difference in these complementary
roles, but is this difference adequately reflected in the respective intended learn-
ing outcomes (ILOs), curricula, assessment, etc., of universities and professional
bodies?
If the aim of accounting education, training and professional formation is to
generate competent, reflective and ethical professionals from properly aligned
university education in accounting (A), pre-qualifying professional training in
accounting (B) and continuing (i.e. post-qualifying) professional development
(C), we need to consider carefully how these sequential phases might best be
designed as parts of an integrated whole in order to produce more effective
accounting practitioners in the public interest. We might see an aligned system
as comprising:
Aþ Bþ C ¼ Effective accounting practitioner:
However, it can be argued that the extent to which A is allowed to give exemp-
tions from B, or vice versa, diminishes or devalues the overall outcome. If this is
true, whose interests are being served?
In its Framework (IAESB, 2009) the International Accounting Education Stan-
dards Board (IAESB) made a key distinction between capability and compe-
tence, with capability comprising the attributes held by individuals which
enable them to perform their roles, whereas competence reflects an individual’s
ability to perform a work role to a defined standard (with reference to real
working environments rather than in the classroom).
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One might argue that the primary focus of university education in accounting
should be on capability, and the primary focus of professional training should be
on competence, with ILOs, curricula and assessment strategies being designed
accordingly. Any attempt to treat these two phases as being equivalent could
appear to be both invalid and ill-advised, yet there is evidence of this in practice.
The aim of this Symposium was to debate the respective roles of the univer-
sities on the one hand, and the professional accounting bodies along with
accounting firms (with particular reference to auditors) on the other in providing
an aligned approach to learning and development leading to the emergence of
more effective accounting practitioners.
What follows is an edited version of each panel member’s presentation.
An International Policy-Maker’s Perspective: Policy in Accountancy
Education Standard Setting
MARK ALLISON
Those involved with the delivery and assessment of accountancy education often
have to operate with different benchmarks and quality standards. These inevita-
bly vary from country to country. There is only one set of widely-used standards
that cross national boundaries, and these are the International Education Stan-
dards issued by the International Accounting Education Standards Board
(IAESB). The IAESB is a Board established by, but operating independently
of, the International Federation of Accountants (IFAC).
The Standards issued by the IAESB are important to accounting educators
because of the authority given in their endorsement by professional bodies. In
many countries (e.g. in Scotland, England, the Netherlands, Australia and the
Czech Republic) these professional bodies have strong links to the higher edu-
cation sector, and to commercial education providers.
The IAESB is composed of 18 members nominated to represent the accoun-
tancy profession internationally. Those appointed perform their duties in the
public interest and come from a variety of backgrounds. This is important as
the IAESB’s objective is to serve the public interest by:
. establishing a series of Standards and other statements reflecting good practice
in pre- and post-qualification professional accountancy education and
development;
. establishing education benchmarks for IFAC’s compliance activities; and
. fostering international debate on emerging issues relating to the education and
development of professional accountants.
There is a strong representation from the academic community on the IAESB.
There is also independent observer status given to the International Association
for Accounting Education & Research (IAAER), and a significant input from
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the IAESB’s Consultative Advisory Group (CAG), comprising a number of aca-
demics. In one sense, therefore, there would appear to be appropriate links
between the IAESB’s activities and the academic community.
The policy development work of the IAESB flows via research presented from
consultation and focus groups, from questionnaires and surveys, or from the
experiences and background of the IAESB’s members. It does not in general
come from refereed academic sources.
The IAESB is currently finalising its Framework and Drafting Conventions
project leading towards the issue of a set of clarified International Education
Standards. This is a fertile ground for research as the IAESB will be revising
the current International Education Standards over the next few years.
The work of International Education Standards setting is different to that of
auditing and financial reporting standards setting. The audiences are different
and enforcement is very different. The variation in education systems is influ-
enced by culture, law, economics and technology and is far wider than the vari-
ation in approaches found in technical accounting matters. The IAESB, therefore,
uses a broad principle-based framework to set standards and issue guidance
papers, from the perspective of the principles driving its standards. Relevant
research to improve these principles is essential to the work of the IAESB.
The IAESB carries out its work in full public scrutiny, with open agendas and
open meetings. Yet disappointingly, the response to exposure drafts and consul-
tation papers is often restricted to professional bodies. The interaction with the
wider academic world is limited generally to direct consultation.
National professional bodies often find a similar situation. There can be strong
links on technical accounting matters and research between a professional body
and its academic community, but very limited links to learning and assessment
activities.
Sir Roger Jowell, Director of the European Social Survey, said recently that
‘. . . the value of research is that it counters the influence of individuals or power-
ful sub-groups. You want the influence of those sub-groups, but you want to be
able to look at the whole and they often don’t represent that.’ The IAESB
wants to engage with the academic community in relevant research to influence
the making of policy. A number of recent initiatives have improved this dialogue
but there are further opportunities which could be pursued.
A mechanism to draw together past and current research would be valuable to
policy-makers. Can the leadership of academia become more coordinated in the
field of accounting education research?
Often research creates more problems, concentrating as it does on criticising
prior work. Whilst policy-makers are interested in the rigour of research, they
often require solutions rather than further problems. Can more academic research
be solution driven?
Journals are full of quality refereed research. Have we a sufficient process of
retrospective impact assessments attempting to consider what changes have
resulted as an output of the refereed work? Can this be tied to policy-making?
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And similarly, are there enough feedback loops in the current system of funding
academic research where there are economic incentives for research relevant to
policy?
A starting point would be to have greater academic involvement in a strategic
dialogue as the IAESB develops its agenda. More academic input at an early
stage of strategy creation will lead to the development of policy-relevant research
opportunities, with benefits to all.
A Perspective from the Netherlands: The Spanning of
Academic/Professional Firm Boundaries
MARTIN HOOGENDOORN
I believe that, in accounting education, it is important that universities and
professional firms act together. That is the best way to achieve the goals of the
International Accounting Education Standards Board (IAESB).
In the Netherlands we have the unique model whereby one can be both a pro-
fessor (in, say, financial accounting) and a partner at one of the Big Four audit
firms. I have the privilege to work on accounting education both at the
Erasmus University, Rotterdam and at Ernst & Young in Rotterdam.
At the Erasmus University I am involved in preparing postgraduate auditing
students to become professional accountants (known in the Netherlands as ‘regis-
teraccountant’, RA) and in the postgraduate management accounting and control
course through which students become chartered controllers (known in the Neth-
erlands as ‘registercontroller’, RC). I am also indirectly involved in the graduate
accounting courses.
At Ernst & Young I am involved in additional staff training, in the gaining of
practical experience on the part of accounting trainees and in continuing pro-
fessional development (CPD summer courses) for professional auditors.
This is almost the whole field of accounting education, and I believe the
coordinated efforts help improve its quality.
There is quite a difference in practical experience between auditing on the one
hand and other accounting specialisms on the other hand. The practical experi-
ence in auditing is very much formalised, with reports required over six semesters
of practical training, including writing essays on specific practical matters, and
concluded by a thesis of about 30 pages in length on a dilemma encountered in
practice. In the Netherlands the practical experience in other accounting special-
isms focuses much more on on-the-job training.
Having been invited by the chairman to do so, I will now raise five points on
the IAESB’s proposed Framework for international accounting education stan-
dards. (As a preliminary comment I must say that, although I have been involved
in accounting education for almost 30 years now, I had never really studied the
IAESB Framework and the international accounting education standards.)
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One of my initial observations is that the term ‘education’ is very widely
defined. For purposes of the Framework, it is in fact considered to be equal to
learning and development, embracing many elements – including networking,
observation and reflection. Although I can understand the logic of having such
a wide definition in a Framework, the suggestion might be that the IAESB is
wanting to develop standards for all the elements of education, which would
seem to be unusually ambitious.
Another wideness of scope issue is that of the IAESB’s definition of pro-
fessional accountants (which follows the IFAC definition). I do agree with this
broad definition, but do believe that there are major differences between the
groups that have only been partially highlighted until now. There are specific
standards for professional auditors, but no general guidelines concerning possible
differences with and between other accounting specialisms. Issues in this respect
might be the level of formal education (bachelor’s, master’s) and the distinction
between formal practical experience and on-the-job-training.
The real and important differentiating focus of my presentation is to highlight
the role of professional firms in accounting education. The IAESB’s Framework
does not really discuss how education efforts are best to be distributed between
educational institutions and professional firms/employers. Professional firms
especially play a major role in providing opportunities to enable trainees to
gain practical experience, the development of competences and continuing
professional development. Large professional firms are not members of IFAC,
although they are indirectly represented by the professional accounting bodies
(e.g. by Royal NIVRA in the case of the Netherlands) and five of the 18
voting members of IAESB are from IFAC’s Forum of Firms, it may be worth-
while considering a more direct form of involvement.
An interesting aspect is the learning of competences (professional knowledge,
professional skills, and professional values, ethics and attitudes). I believe that
many professional skills, values, ethics and attitudes are elements related to per-
sonal character and not so much related to learning. It is interesting to investigate
the possible consequences of this for education. One of the questions might be
that, if we believe that these competences are elements of learning, whether
this learning would need to take place at universities or whether it is a responsi-
bility of employers.
My last point is about assessment, and I have two statements to make on this
theme. The first is that I believe that output measures (which are most closely
linked to the objectives of accounting education) are difficult to apply in measur-
ing skills, values, ethics and attitudes. Employers indirectly do so by judging the
performance of employees. However, if an employee does not receive a positive
performance judgement, it does not necessarily mean that the employee in ques-
tion is not an adequate professional accountant. It might just be that he/she has
not enough ‘commercial capabilities’ in the eyes of the employer. My second
statement is that I believe that output measures should be used more in CPD.
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My current impression is that it is not common – for this to be done – despite
encouragement from the IAESB.
I conclude by saying that the close cooperation between universities and pro-
fessional firms is beneficial for accounting education. And that the ‘Dutch model’
of suitable individuals holding both an academic appointment and being, say, an
audit partner in a Big Four firm should be encouraged in other jurisdictions.
A Perspective from the Czech Republic: The Spanning of
Academic/Professional Body Boundaries
BOHUMIL KRAL
Before I start my presentation let me introduce myself. I hold my main chair at the
University of Economics, Prague, where I work as the head of the management
accounting department. However, at the same time I have been heavily involved
for many years in the professional education activities of both of the professional
bodies that operate in the Czech Republic:
. for eight years as the member of the Council of the Chamber of Auditors
responsible for the pre-qualification education and examinations; and
. as the Chair of the Committee for the Certification and Education of the Union
of Accountants.
Moreover, I was honoured to represent the Czech Republic as a member of the
IAESB’s forerunner (IFAC’s Education Committee) from 2000 to 2003, during
which time the International Education Standards were developed.
In relation to the theme of today’s Symposium – ‘Accountancy and Academic
Professional/Inter-dependency (or Mutual Exclusivity?)’ – I would like to
acquaint you with an example of a project undertaken in the Czech Republic
which succeeded by recognising the need for very intensive collaboration
between the universities and the accounting profession.
Project on Quality Enhancement
This project had its origin in 2003, and it was characterised by two separate pro-
jects initially. The aim of the projects at both the Chamber of Auditors and at the
Union of Accountants was compliance of both education and training systems
with the newly developing International Education Standards (IESs). Although
both systems were (and are) managed independently by the two professional
bodies (between which there exists not only collaboration but also competition
and emulation), a group of independent academic and professional experts par-
ticipated in the development and implementation of the project. They supported
the idea that a common body of knowledge should constitute the essence of both
systems. Moreover, because the initiators of the quality enhancement project
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were influential in both the profession and the universities, its passage through the
Education and Examination Committees of both bodies and its acceptance by top
officials was relatively fast and consensual.
An essential component of the quality enhancement of the pre-qualification
education processes of the two systems involved completing a detailed compara-
tive analysis of both systems with the following aims:
(a) identify the common body of knowledge; and
(b) identify the interface of the common body of knowledge with those parts of
the pre-qualification education and certification systems which should be –
due to differences in profiles of both professions – solved separately.
Comparison of Two Systems in the Light of IES Requirements
The comparative analysis of the two education and examination systems pointed
to a broadly comparable approach already operating. This was a consequence of
earlier influences of the original International Education Guideline 9 (IEG 9), the
8th Directive of the European Union (1984) and the UNCTAD Qualification
Guidelines (1983). Nevertheless, despite this generally positive initial con-
clusion, some important changes in the structure and contents of the syllabi of
both systems were suggested and were relatively quickly realised. These include:
. The division of broadly conceived subjects (Chamber of Auditors) into two
separate subjects, for example, ‘Business Law and Taxation’ into Business
Law and Taxation; ‘Accounting’ into Financial Accounting and Management
Accounting.
. The extension of the subject ‘Economics’ (Union of Accountants) into two
subjects Enterprise Economy and Principles of Corporate Governance.
. A change in the conceptual approach to Accounting II (Union of Accountants)
to focus on knowledge of IAS/IFRS and, to some extent, on other worldwide
respected financial accounting standards.
The committees also recognised that a long time had passed since IEG 9 adoption
and that IESs stress influential trends impacting development of the accounting
profession more recently. These trends, especially a stronger emphasis on
professional ethics, values and attitudes, development of communication and
interpersonal abilities, and the necessity to locate knowledge of all areas in the
context of ICT, were elaborated in the syllabuses and textbooks as well as
required in the examinations. Consequently, the systems’ correspondence with
IES became the subject of a more detailed analysis than the requirements
based on ‘the triumvirate’ of Accounting–Taxes–Law and it was decided to
incorporate these requirements into all newly-developed textbooks and other
educational instruments.
Both committees also agreed that – to enhance the accountants’ competence
worldwide – it would be appropriate to develop a set of textbooks and other
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educational instruments (including e-learning and computer applications) that are
worked out with respect to the profile of professional accountants. Of course,
these measures are not explicitly required by IES but they are considered to be
more effective, time-saving and more helpful to candidates. It would be, there-
fore, more suitable to go this way. However, it was also submitted that this
way is also more expensive and more demanding for experts who prepare text-
books, examination papers and take care of the programme development. In
this regard the Czech Republic is ‘too small a playground’ to achieve reasonable
costs and a sufficient number of experts for the separate development of two such
designed systems.
Therefore, it was decided that the principal aim of both professional bodies in
the field of pre-qualification education and examinations is not only to coordinate
efforts to maintain compliance with IES requirements, but also to develop con-
tinuously – in collaboration with the secondary and university education
systems – a harmonised education and examination system. Such a system
should respect differences in the preparation of professional accountants and
auditors but, at the same time, should be founded on the common knowledge
base. It is necessary to stress that the harmonisation of syllabi does not necess-
arily equal their full unification. In the structure of particular subjects there is
an effort to respect not only the requirement for common knowledge but also
the specifics in the use of that knowledge. The syllabi follow the different
roles of professional accountants and auditors in the economy.
Both systems respect the IEG 9 recommendation that experts involved in
developing and reviewing examination papers should not participate in the pre-
qualification education courses. With respect to this limitation there is an effort
to ensure that:
. experts rotate in their functions (to eliminate the danger that, for example, an
expert staying too long at the position of examiner can become ‘exhausted’
with regard to the extent of assessed knowledge);
. there is both integration and diversity between the systems (to ensure the integ-
rity of the examinations as much as possible, some examiners prepare exam-
ination papers in both systems but have different reviewers in each system;
and there are some pairs in which one expert acts as the examiner and the
second as the reviewer in one system and who have the opposite roles in the
other system).
I am very happy to provide further details of the influences on the revised systems
and on the detailed curricula.
Summary of Project Achievements and Continuing Challenges
Following implementation of the revised systems, success in the following areas
can be demonstrated:
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. development of content and a structurally-designed common base of knowl-
edge which is tied to education plans of state secondary economic schools
and syllabi of the universities oriented in their specialisations to the education
of professional accountants;
. support for the base of knowledge by the broad set of textbooks, manuals and
other teaching instruments and by the strong structure of experts – especially
university professors who have participated in the development and implemen-
tation of the new systems;
. development of a continual update and quality enhancement system based on
the collaboration of both professional bodies;
. legislative limitations for mutual recognition of those examinations which
create the common knowledge base have been removed (March 2009), and
intensive negotiations about mutual recognition between representatives of
the Chamber of Auditors, the Union of Accountants, the Central Europe
office of ACCA and universities have already started.
Moreover, ‘personal union’ has supported the whole process. Many experts pre-
paring textbooks, developing and reviewing examination papers and teaching in
the pre-qualification education system are involved not only in both systems, but
they serve also as university professors – mainly at the University of Economics,
Prague, but also in the other Czech economic faculties. Of course, it gives oppor-
tunities to integrate better university and professional education.
On the other hand, we have not succeeded in removing legislative obstacles
which prevent (at least) our organising common examinations and educational
courses. Moreover, after the discussions with the representatives of all bodies
it seems to be unrealistic even for the future.
Although the quality enhancement project has not achieved all its aims yet and,
especially in the area of operational costs, it has not brought desired savings, it
has brought many positives in the conceptual, content and structural areas.
The higher level of compliance of both systems with IESs is the most important
benefit. This is visible especially in those areas which have been newly-framed by
IES in comparison with IEG 9. In this regard, not only have ICT syllabi been sub-
stantially updated, but also the syllabi and contents of teaching instruments of the
other courses have been changed so that they reflect the explanation of respective
problem areas in the context of ICT.
The questions of business ethics, professional ethics, values and attitudes and
communication skills are the other important areas which have been substantially
incorporated into the syllabi on the one hand and the contents of textbooks and
other teaching instruments on the other. Although their breadth and qualitative
comprehension of the issues is not sufficient yet in our opinion, this new emphasis
brings basic inspiration for its future extension.
This project has led not only to higher levels of harmonisation of the require-
ments regarding knowledge which creates a common base today, but also to a
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better specification of differences in the educational profiles of professional
accountants operating in business and auditors. Of course, it has enabled us to
specify in a better way relations and differences between university and pro-
fessional systems of education.
The detailed analysis of syllabuses and book plans has removed many overlaps
and – conversely – identified problem areas which had not been covered pre-
viously due to a lack of sufficient knowledge. Consequently, it has contributed
to better solutions at the interface between individual subjects.
The quality enhancement project has already created opportunities for broader
permeability and compatibility of both systems. After legislative barriers are
removed it will enable the implementation of a system of mutual recognition
of examinations very quickly. After assuring legislative prerequisites in the
area of examinations, the project outcome has created quite good possibilities
for the organisation of common educational courses and examinations. These
commonly organised courses and examinations should certainly lead to savings
in operational costs (which was one of the project’s aims, as defined at its
initiation).
For the future, the project has established a basis for broader and more inten-
sive collaboration of both professional bodies with the universities, especially in
the area of developing textbooks and other teaching instruments.
Moreover, the project outcome has brought still one more considerable (and
intangible) effect: we have succeeded in overcoming scepticism, distrust and
rivalry, especially between the members of both professional bodies and – con-
versely – we have succeeded in building and developing an atmosphere of posi-
tive collaboration on the basis of a ‘win–win’ solution.
The Role of IES in the Process
If we are talking today about relations between universities and professional
accounting bodies in the light of IAESB’s activities – with the main stress on
the revised Framework – let me briefly evaluate the role of IES (and – of
course – the people who have been developing them) in the whole project. It
has been really considerable:
. The decision about IES adoption has been the ‘starting shot’ for the project.
. The aims, content and structure of IES, but also of other accompanying docu-
ments including the Framework, have given us the inspiration on how to aim
and structure our project.
. From all these documents we learnt a lot about inter-relations between the edu-
cation process, the acquisition of professional skills and the development of
business and professional ethics, values and attitudes.
. Finally, the success of the project has been connected also with the patient
process of negotiation, which was free of efforts to dictate something to some-
body and which was strongly inspired by the process of IES adoption.
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An Australian Perspective: The Academic Accountant’s View
KIM WATTY
The perspective that I bring to this discussion is that of an accounting educator in
the Australian university sector. I am the person in the system responsible for
ensuring that the subjects we design, teach and assess, satisfy the standards of
quality for discipline content and – increasingly – the development of specific
generic skills/competencies, identified in numerous reports and papers focused
on the skills and attributes required by the modern-day professional accountant.
In terms of the IAESB’s Framework, I have to admit that, while mindful of
IFAC and the role of the IAESB in developing International Education Standards,
these are not documents to which I have regularly referred. Nor indeed was I
aware that a revision of the Framework was currently underway. While some
may find that surprising, I suggest that many of my colleagues, particularly
those without a keen interest in accounting education, may be even less aware
of the role of the IAESB in the development of IESs than I am.
Nonetheless, I have benefited from reading the proposed Framework and
becoming more familiar with the work of the IAESB, and for that I appreciate
the opportunity to be on this panel. I am also grateful that this opportunity has
focused (or, rather, re-focused) my thoughts on the important issue of my role
and responsibilities in relation to the education and development of the pro-
fessional accountant.
As a vocational discipline, we are in the special position that requires us to con-
sider our role as educators and/or trainers. This is an interesting issue for aca-
demics to consider. It is one that I have considered and re-considered many
times, particularly given the increasing role of professional bodies and employers
in the development of the professional accountant.
Today I would like to share thoughts on my role as a university-based account-
ing academic – a key stakeholder in accounting education. I will do this as clearly
as possible (using the Australian context in which I operate and with which I am
most familiar), but this may be a little difficult as my own views about my role
have changed quite dramatically over the years since I became an academic in
1985.
Initially I had planned to discuss a number of key items but, as I prepared for
this presentation, there is one key question for me that needed an answer: as a
university-based accounting academic, is my primary role about educating
and/or training the professional accountant? My answer to this question directly
influences the way that I interact with other key stakeholders in accounting –
including professional bodies, employers and, indeed, students themselves, to
name but a few.
A brief background of the current system in Australia with respect to the com-
ponents of learning and development for a professional accountant is appropriate
at this point.
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Initial Professional Development (IPD) in Australia is typically provided using
three mechanisms:
(1) Studying for a higher education degree (historically in accounting or in a
cognate discipline, but this has changed in recent years): three or four years.
(2) Professional Accounting Bodies’ Education Programs: two to three years.
(3) Practical work experience for three years with a qualified accounting prac-
titioner (ideally concurrent with the professional programme): three years.
Continuing professional development (CPD) requirements specify 120 hours
over three years with a minimum of 20 hours per year.
The role of universities in educating and/or training students was something
that puzzled me back in 2006 and I undertook a small research project to find
out what my peers were thinking.
I interviewed seven Heads of Accounting Departments (six in the Australian
state of Victoria and one in the state of New South Wales) and the three pro-
fessional accounting bodies in Australia (the Institute of Chartered Accountants
in Australia [ICAA], CPA Australia and the National Institute of Accountants
[NIA]) to identify their perceptions about the roles of key stakeholders in
accounting education.
The key finding of that research revealed a lack of consistency in perceptions
about the role of accounting education in universities, specifically in relation to
where the ‘education’ and ‘training’ of professional accountants is best
located. For some Heads of Departments (HoDs), it was primarily about prepar-
ing graduates for the workforce and training them to be work-ready. Others
viewed the purpose of accounting education as preparing graduates for the
future – to become business leaders and strategic thinkers – and were explicit
in their thoughts that accounting education was not about training graduates.
A similar question was asked of the three professional accounting bodies in
Australia about their role in educating professional accountants. As with the
HoDs, differences were evident in the professional bodies views. Their responses
included:
It’s all about relevance, it’s all about being practical and I make no bones
about it, I think it’s all about training rather than education, that responsi-
bility I see is with our universities.
[Interview 2]
Our major concern is getting the right people into the profession, so we are
looking at maintaining our entry standards so we expect a certain core cur-
riculum and a certain level of output. That is why we go for degree entry
and we don’t say that we will take people with a diploma or something less.
[Interview 3]
To monitor accounting education that is provided by the tertiary institutes
and provide some informed input.
[Interview 6]
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My concern about these disparate views (or the ‘So what?’ question) was based
on my belief that where there is a lack of consistency about the primary role of
accounting educators, the profession and indeed graduate employers, there is
potential for overlap and gaps to emerge in the learning or development of pro-
fessional accountants. This is to say that these key stakeholders should not
operate in isolation. On the contrary, the best outcome is where there is open dia-
logue and mutual understanding about the respective roles of each group.
As noted in the Introduction to this paper, in its Position Statement Number
One (1990), the Accounting Education Change Commission (AECC) specifies
that ‘[a]ccounting programs should prepare students to become professional
accountants, not to be professional accountants at the time of entry to the pro-
fession . . . pre-entry education should lay the base on which life-long learning
can be built’.
My research (albeit with a small sample size) conducted a couple of years ago
highlighted that there were (and I suggest still are) different perceptions about
where the training and/or education of future professional accountants should
occur.
Interestingly, recent research in Australia suggests a challenge for accounting
academics to make a decisive choice between being either ‘vocational’ or edu-
cational in their programmes.
The challenge for the academic community is to consider (more carefully
than they have done to date) that there may be another way of training or
even educating accountants, and to realize that they don’t have the mon-
opoly on accounting training (or education?) and to reflect on whether
financial considerations may have affected their own activities.
(Poullaos and Evans, 2008, p. 41)
So where do I sit on this question of my role as an educator/trainer or both?
When I started as an accounting educator in 1985, I viewed my role as being to
train graduates so that they were work-ready. More than 20 years ago, that was
probably also the expectation of employers and the profession. But the world
of work for the accounting professional has changed, dramatically, and so has
my view of my role to become one of ‘contributing’ to the development of
the accounting professional in a unique educative way. Now, I see my role as
being that of an educator. I am responsible for developing skills that will
enhance the opportunity for accounting graduates to become professional
accountants. Some are generic skills which also relate specifically to my disci-
pline. I focus on producing critical thinkers, team players, lateral thinkers, gradu-
ates who welcome and deal with ambiguity, socially responsible global citizens
. . . the list goes on. My responsibility (and the challenge) is to develop these skills
within the context of my discipline knowledge. They are not extras or add-ons.
But there is something that niggles at the back of my mind. That is, the poten-
tial for problems that may result as the professional bodies (at least in Australia)
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open their doors to professional programmes and ultimately professional mem-
bership to graduates from non-cognate disciplines (such as historians, engineers
and psychologists).
What might happen to our undergraduate accounting degree programmes if
students have the option to choose to study for a degree in another discipline
as the starting point of their ‘dream of becoming a professional accountant’?
And then, I smile and imagine how different accounting programmes might be
(or be challenged to become) if enrolment numbers were not assured and we
were forced to compete with other degree programmes for our student numbers.
Craig and Amernic (2002) contend that ‘[a]ccounting education should focus
less on technical menus and more on social critique’. They argue that ‘. . . the
response of accounting educators to the pedagogical demands of the Internet
Age has been inadequate’ and they profess the view that ‘[a]ccounting educators
might better discharge their accountability by developing an approach to curricu-
lum development and education which is akin to critical action learning’ (p. 121).
Their paper includes discussion about the accountability of university-based
accounting educators AND of what should be taught and how it should be
taught. This paper struck a chord with me when I read it almost five years ago
and I commend it to those who have an interest in the quality of accounting pro-
grammes and, as a consequence, the quality of accounting graduates.
Finally, if I view my role primarily as one of educating students then I become
more ‘comfortable’ with the role of the professional accounting bodies and
employers in terms of training graduates to become professional accountants.
Mindful of this, the relationships between these key stakeholders become one
of critical importance, each informing the other and each contributing in a
unique way to the initial and continuing professional development of professional
accountants for the global marketplace.
So I will finish here and remember to go back and have another read of the
Craig and Amernic paper and reflect on my accountabilities, and remember
that I am but one of the stakeholders who contribute to the learning and develop-
ment of the professional accountant.
Some Concluding Comments
Among the questions raised by the panellists are several which are worthy of
further deliberation. For example:
. Can accounting education research findings be more widely used as inputs in
education policy-making by professional accounting bodies, professional firms
and in university accounting education?
. Is it possible to build on existing constructive links between accounting educa-
tors (in the university sector) and trainers/policy-makers within the accounting
profession to ensure that significant research output informs practice, policy
and professional development to its maximum potential?
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. What scope is there for quality accounting education research to be encour-
aged? Anecdotal evidence suggests that Business School managements and
mainstream academic accounting journals do not always afford parity of
esteem to education research within the disciplinary sub-topics. Recent
thought-provoking Editorial Essays provide positive support for accounting
education scholarship and research (see Ravenscroft et al., 2008; Wilson
et al., 2008; St. Pierre et al., 2009).
. Is there mutual awareness of and respect for each other on the part of academic
accounting educators and those involved in education and training on behalf of
professional accounting firms and professional accounting bodies?
. Is higher quality accounting education and training likely to result from
improved interaction between education research and education and training
policy, and will this lead to more effective accounting practitioners for the
future?
. What is the level of awareness of IES among accounting practitioners and aca-
demic accounting educators?
Several of these questions were addressed by the panellists in ways which suggest
that there is a solid foundation on which to build future improvements at this
crucial interface. The common characteristic among EAA members is that we
are predominantly accounting educators – this fact should both encourage and
require us to contribute to and promote dissemination of substantive research
findings across all our disciplinary subsets in ways that will ensure appropriately
critical, reflective and rigorous development of our two inextricably linked pro-
fessions (academe and accountancy). Practitioners with personal investment and
interest in accounting in these two vital professions are encouraged and invited
through this paper to actively engage in this debate.
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